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 JPA Pupil Premium (including Recovery Premium) Strategy Statement  

This statement details our school’s use of pupil premium (and recovery premium) funding to help improve 
the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and 
outcomes for disadvantaged pupils last academic year.  

School overview 

Detail Data 

Number of pupils in school  2032 

Proportion (%) of pupil premium eligible pupils 34% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023  

to 2024/2025 

Date this statement was published December 2023 

Date on which it will be reviewed June 2023 

Statement authorised by Steve Campbell 

Academy Principal 

Pupil premium lead Claire Smith and Nigel Holmes 

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £555,540.00 

Recovery premium funding allocation this academic year £157,872.00 

Pupil premium (and recovery premium) funding carried forward from 
previous years  

Nil 

Total budget for this academic year 

 

£713,412.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and 

achieve high attainment across the curriculum, particularly in EBacc subjects.  

Pupil eligibility  

The Recovery Premium will be allocated using the same data as the Pupil Premium. This means the following pupils will 

attract Recovery Premium funding to schools:  

 pupils who are eligible for free school meals (FSM)  

 pupils who have been eligible for free school meals at any point in the last 6 years  

 children looked after by local authorities and referred to as looked-after children (LAC)  

 post looked-after children (post-LAC)  

Using Pupil Premium and Recovery Premium funding  

As in the DfE guidance JPA will spend this premium on evidence-based approaches to support pupils. In line with the 

Education Endowment Foundation’s pupil premium guide, activities which may include:  

 support the quality of teaching, such as staff professional development  

 provide targeted academic support, such as tutoring  

 Deal with non-academic barriers to success in school, such as attendance, behaviour, social and emo-tional 

support and aspiration.  

For the Pupil Premium and Recovery Premium we will:  

 Spend the Pupil Premium and Recovery Premium on a wider cohort of pupils than those who attract the 

funding.  

 direct Pupil Premium and Recovery Premium spending where we think the need is greatest  

The activity we have outlined in this statement is intended to support pupil’s needs, regardless of whether they are 

disadvantaged or not.  

High-quality teaching is at the heart of our approach, with a focus on areas in which pupils require the most support. 

This is proven to have the greatest impact on closing the attainment gap and at the same time will benefit the various 

groups of pupils in our school. Our strategy is also integral to wider school plans for pupils whose education has been 

worst affected by COVID 19, including non-disadvantaged pupils.  

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, 

not assumptions about the impact of any disadvantage. The approaches we will adopted complement each other to help 

pupils excel. To ensure they are effective we will:  

 Ensure all pupils are challenged in the work that they’re set.  

 Act early to intervene at the point need is identified.  
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Challenges 

This section details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

Challenge 
number 

Detail of challenge 

1 The maths attainment of disadvantaged pupils is generally lower than that of their 
peers and teacher diagnostic assessments suggest that many pupils particularly strug- 
gle with problem solving tasks. 

 
 

2 Assessments, observations and discussion with KS3 pupils indicate that disadvantaged 
pupils generally have lower levels of reading comprehension than peers. This impacts 
their progress in all subjects. 

 

3 Our assessments, observations and discussions with pupils and families suggest that 
the education and wellbeing of many of our disadvantaged pupils have been impacted 
by partial school closures to a greater extent than for other pupils. These findings are 
backed up by several national studies. 

 
This has resulted in significant knowledge gaps resulting in pupils falling further behind 
age-related expectations, especially in maths. 

4 Our observations suggest some lower/ mid attaining disadvantaged pupils lack strate- 
gies when faced with challenging tasks, notably in their evaluation of their answers. 
This is indicated across the curriculum, particularly MFL and Humanities. 

5 Our assessments (including wellbeing survey), observations and discussions with pupils 
and families have identified social and emotional issues for many pupils, such as anxi- 
ety, depression (diagnosed by medical professionals) and low self-esteem. This is partly 
driven by concern about catching up lost learning and exams/future prospects, and the 
lack of enrichment opportunities due to the pandemic. These challenges particularly 
affect disadvantaged pupils, including their attainment. 

 
 

6 Although improving and above national average, our attendance data over the last 

4/5 academic years indicates that attendance among     disadvantaged pupils has been 

lower than for non-disadvantaged pupils. 

7 Although it is improving, limited knowledge or awareness of higher aspirational         progres-

sion for some PP/Disadvantaged students in all year groups. 

8 Although improving, statistically, behaviour for learning is lower amongst PP/Disad-

vantaged students compared to non-PP/Disadvantaged students in all year groups. 

Exclusion and Isolation rates are higher amongst PP/Disadvantaged students in all 

year groups. This results in higher rates of ‘lost learning’ due to students being subject 

to FTE, Internal Exclusion or Isolation. 
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9 Engagement with PP/Disadvantaged/EAL parent/carers. 

 
Statistically the proportion of parent/carers of PP/Disadvantaged students attending  

parent/carer events/evenings is not representative of the proportion of PP/Disadvan-

taged students in the school. 

 
In addition to this, statistically the percentage proportion of parent/carers of PP/Dis-

advantaged students attending parent/carer events/evenings is lower than the per-

centage proportion of parent/carers of non-PP/Disadvantaged students attending 

parent/carer events/evenings. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment 
among disadvantaged 
pupils across the curric-
ulum at the end of KS4, 
with a focus on EBacc 
subjects. 

By the end of our current plan in 2024/25, around 45% or more of disad- 
vantaged pupils enter the English Baccalaureate (EBacc). In the last 4years 
this figure was around 37%. 
Over the last 4 years KS4 outcomes demonstrate that disadvantaged pu- 
pils achieve: 
· an average Attainment 8 score of 41.08 

Improved reading 
comprehension among 
pupils across KS3. 

Reading comprehension tests demonstrate improved comprehension 
skills among pupils and a smaller disparity between the scores of disad- 
vantaged pupils and their non-disadvantaged peers. Teachers should also 

have recognised this improvement through engagement in lessons and 
book scrutiny. 

 

Improved metacogni-
tive and self-regula-
tory skills among pu-
pils across all subjects. 

Teacher reports and class observations suggest pupils are more able to 
monitor and regulate their own learning. This finding it supported by 
homework completion rates across all classes and subjects. 

To achieve and sustain 
improved wellbeing 
for all pupils, including 
those who are disad-
vantaged. 

Sustained high levels of wellbeing from 2024/25 demonstrated by: 

 Qualitative data from student voice, student and parent surveys 
and teacher observations. 

 The proportion of the disadvantaged student cohort participating in 
enrichment activities proportionate to the proportion of non-disad-
vantaged student cohort participating in enrichment activities. 

 

To achieve and sustain 
improved attendance 
for all pupils, particu-
larly our disadvan-
taged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

 
 Reduced number of students PA. Attendance of PP closing the gap 

with national average of non-PP students. 
 The overall absence rate for all pupils being no more than 4%, and 

the attendance gap between disadvantaged pupils and their non- 
disadvantaged peers reducing. 

 The percentage of all pupils who are persistently absent reducing 
and the number of PA disadvantaged pupils compared to their PA 
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non- disadvantaged peers reducing. 

 

To raise higher aspira-
tional progression for 
some PP/Disadvan-
taged students in all 
year groups. 

 

No NEET students. Higher proportions of PP/Disadvantaged students 
progress to an aspirational range of higher and further education estab- 
lishments, apprenticeships, employment or training. 

To reduce gaps in FTE, 
isolation rates be-
tween non-disadvan-
taged and disadvan-
taged students 

PP/Disadvantaged PEX, FTE, Internal Exclusion, Isolation rates and lost 
learning reduced and in line with non-PP/Disadvantaged students for all 
Year groups 7 – 11 and for whole school. 

To raise engagement 
levels of disadvan-
taged parent/carers 

The proportion of parent/carers of PP/Disadvantaged students attending 
parent/carer events/evenings to be representative to the proportion of 
PP/Disadvantaged and non-disadvantaged students in the school. 

 

Activity in this academic year  

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year 
to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £34,765 (from PP funding) £164,250 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of standardised diagnostic 
assessments.  

Training will be provided for staff to 
ensure assessments are interpreted 
correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure they 
receive the correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring 
Pupil Progress | Education Endowment 
Foundation | EEF 

1, 2, 3 

Developing metacognitive and self-
regulation skills in all pupils.  

This will involve ongoing teacher 
training and support and release 
time.  

 

Teaching metacognitive strategies to pupils 
can be an inexpensive method to help pupils 
become more independent learners. There is 
particularly strong evidence that it can have a 
positive impact on maths attainment:  

Metacognition and self-regulation | Toolkit 
Strand | Education Endowment Foundation | 
EEF 

1, 4 

Improving literacy in all subject 
areas in line with recommendations 
in the EEF Improving Literacy in 
Secondary Schools guidance. 

Acquiring disciplinary literacy is key for 
students as they learn new, more complex 
concepts in each subject: 

Improving Literacy in Secondary Schools 

1, 2 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4


6 

We will fund professional 
development and instructional 
coaching focussed on each teacher’s 
subject area.  

It will be rolled out first in maths to 
help raise maths attainment for 
disadvantaged pupils, followed by 
subjects identified as priorities. 

Reading comprehension, vocabulary and other 
literacy skills are heavily linked with 
attainment in maths and English: 

word-gap.pdf (oup.com.cn) 

All class teachers to be very aware 
of PP/Disadvantaged/SEN students 
through highlighting on SIMS and 
Mint Class. 

Include a vulnerability rating that 
will support the detailed support 
needed for vulnerable 
PP/Disadvantaged/SEN students. 

All staff to be aware of 
PP/Disadvantaged/SEN students in 
their classes. 
PP/Disadvantaged/SEN students 
prioritised in appropriate 
department and whole school 
intervention including departmental 
monitoring of the quality of 
Teaching and Learning. 

Whole School CPD regarding 
intervention strategies for 
PP/Disadvantaged/SEN students. 

PP/Disadvantaged/SEN students 
remain a focus of department 
reviews in identified subject areas. 
This incorporates learning 
snapshots, lessons observations, 
book scrutinies, analysis of schemes 
of work and Pupil Premium/SEN 
Student Voice. 

Ongoing focus on teaching marking, 
written feedback to students and 
student responses to the feedback. 
Teachers specifically focus upon the 
books and work of 
PP/Disadvantaged/SEN students. 

Key strands overseen by a member 
of the Senior Leadership Team; 
Director of Teaching & Learning, 
Director of Student Support & 
Director of Student Progress (As of 
December 2022 prior to SLT 
restructure). 

Ofsted 2013: “Where schools spent the Pu-
pil Premium funding success- fully to im-
prove achievement, they 
… ensured that class and subject teachers 
knew which pupils were el- gible for the Pu-
pil Premium so that they could take respon-
sibility for ac- celerating their progress …. “ 

EEF: 

Feedback studies tend to show very high 
effects on learning. In general, research-based 
approaches that ex- plicitly aim to provide 
feedback to learners, tend to have a positive 
im- pact. Feedback has effects across all age 
groups. 

 

Mixed ability teaching in Years 7, 8 
& 9. Mixed ability groupings in all 
subjects except Maths, Science & 
Computing (which are blocked 
together).  

EEF: On average, pupils experiencing set-
ting or streaming make slightly less pro-
gress than pupils taught in mixed attain-
ment classes. 

The evidence suggests that setting and 
streaming has a very small negative impact 

3 

https://www.oup.com.cn/test/word-gap.pdf
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for low and mid- range attaining learners, 
and a very small positive impact for higher 
attaining pupils. 

There are exceptions to this pattern, 

with some research studies demonstrating 
benefits for all learners across the attain-
ment range. 

Curriculum implementation and 
quality first teaching. 

Embedding of knowledge goals slide 
which has an expectation to share 
and teach Tier 3 vocabulary every 
lesson. Knowledge goals to be 
explicit to students throughout the 
lesson. 

Use common templates to support 
consistent implementation of our 
approach to Curriculum pedagogy. 

Our lessons are designed around 
the model of Direct Instruction, 
which includes key elements of 
pedagogy identified by EEF as 
supporting the progress of PP 
students e.g. 

• Questioning 

• Modelling 

• Guided practice 

Overseen by Director of Teaching & 
Learning. 

The acquisition of a core body of 
knowledge is required for students to be 
able to access the curriculum and develop 
skills 

 

The consistent use of common templates 
is encouraged so as to reduce the intrinsic 
cognitive load. 

 

We feel these approaches will have a pro-
portionately greater impact on progress of 
PP students 

3, 4 

Maintaining a targeted reciprocal 
teaching programme as a reading 
intervention for disadvantaged 
pupils/SEN who need additional 
help to comprehend texts and 
address vocabulary gaps. 

Focus upon Reading to support 
progress of PP/Disadvantaged/SEN 
students, 3 key strands: 

1. Disciplinary reading. 

Focus on developing subject specific 
reading. To support this, significant 
CPD time and whole school focus 
has been allocated. 

2. Reading for information and 
interest. 

It is expected each department area 
will start to encourage a wider range 
of reading in their subject are. One 
specific strategy is to encourage and 
use FIRST NEWS. 

3. Reading intervention. 

Reading comprehension strategies can 
have a positive impact on pupils’ ability to 
understand a text, and this is particularly 
the case when inter- ventions are deliv-
ered over a shorter timespan: 

 

Reading comprehension strategies | Toolkit 
Strand | Education Endow- ment Founda-
tion | EEF 

 

 

This is the third part of the whole school 
disciplinary literacy drive. The first and 
second being a focus on Vo- cabulary in-
tervention and Oracy. 

This is designed to support the final ele-
ment of developing Disciplinary Writing 
skills. 

 

Reading support has supported an acceler-
ated improvement of reading ages and dis-
proprtionatley improved the reading ages 
of PP students due to their lower mean 
reading age on entry. 

2,3 
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Small group and 1:1 reading support 
offered in lessons and form time by: 
Non-teaching staff, Sixth Form 
support & Form time. 

Accelerated Reader is used for all 
KS3 classes to improve reading 
fluency and comprehension 

Overseen by the Director of 
Teaching & Learning (December 
2022 prior to SLT restructure). 

*Contingency fund for acute issues. Based on our experiences and those     of sim-
ilar schools to ours, we have identified a 
need to set a small amount of funding 
aside to respond quickly to needs that have 
not yet been identified. 

ALL 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £146,000    (including the JPA School-led Tutoring Grant £94932.00spend indicated with 

an*) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Engaging with the National Tutoring Pro- 
gramme to provide a blend of tuition, mentor- 
ing and school-led tutoring for pupils whose ed- 
ucation has been most impacted by the pan- 
demic. A significant proportion of the pupils 
who receive tutoring will be disadvantaged. 

Tuition targeted at specific needs 
and knowledge gaps can be an ef- 
fective method to support low at- 
taining pupils or those falling be- 
hind, both one-to-one: 

One to one tuition | EEF (educa- 
tionendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

1, 2, 3 

 

 

Teach First Academic Mentor A graduate, trained by the Teach First 

programme allocated a full time 

school placement. Subject area of 

need decided by school to be Mod-

ern Foreign Languages. Mentor will: 

 
 Work within the classroom 

and with small groups across 
all year groups; 

 Provide extra catch up op- 
portunities after school 
where appropriate. 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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 Academic Mentors Academic Mentors in English and 

Maths. Academic Mentors will: 

 
 Work within the classroom 

and with small groups across 
all year groups; 

 Provide extra catch up op- 
portunities after school 
where appropriate. 

 Provide opportunities for re-
mote learning 
 

1,2,3 

Maths Support Assistant MSA employed to work as part of the 

core department team. Role includes: 

 
 Working with small groups of 

students on catch-up activi- 
ties before and after school ; 

 Providing support for certain 
students within curriculum 
time; 

 Providing quality specialist 
cover for absent colleagues 
within the department; 

 Supporting students, who re- 
quire extra help, after periods 
of self-isolation. 

1,2,3 

English Support Assistant ESA employed to work as part of the 

core department team. Role includes: 

 
 Working with small groups of 

students on catch-up activi- 
ties before and after school ; 

 Providing support for certain 
students within curriculum 
time; 

 Providing quality specialist 
cover for absent colleagues 
within the department; 

 Supporting students, who re- 
quire extra help, after periods 
of self-isolation. 

1,2,3 

GCSE POD learning package 
 
 
 

Fresh Start Resources 

Award winning digital resource with 

content and assessment for 28 sub-

jects. Bought to: 

 
 Enhance the blended learning 

offer for all students in year 
groups 9-11; 

 Support students in inde- 
pendent study and revision 
for assessments. 

1,2,3,4 

Additional English Teacher 0.8FTE Evidence indicates that one to one 

tuition can be effective, providing 
2,3 

Specifically in place for 1:1 and small group work. Approximately five additional months’ 
progress on average. 
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The average impact of the small group 
tuition is four additional months’ pro-
gress, on average, over the course of a 
year. 
 
(Teaching and Learning Toolkit, 2021) 

Continue with 1:1 Literacy, Numeracy & EAL 
small group intervention for identified PP/Disad-
vantaged/SEN students. 

EEF: 
Small group tuition is defined as one 
teacher, trained teaching assistant or 
tutor working with two to five pupils 
together in a group. This ar- range-
ment enables the teaching to focus ex-
clusively on a small number of learn-
ers, usually in a separate classroom or 
working area. Intensive tuition in small 
groups is often pro- vided to support 
lower attaining learners or those who 
are falling be- hind, but it can also be 
used as a more general strategy to en-
sure effective progress, or to teach 
chal- lenging topics or skills. 
The average impact of the small group 
tuition is four additional months’ pro-
gress, on average, over the course of a 
year. 

1, 2, 3 

Academic support: 
Continue to further develop the role of the Heads 
of Year, Year Managers and other key staff in re-
lation to PP/Disadvantaged/SEN students 
through the tracking of and intervention with 
their cohort with a specific focus upon PP/Disad-
vantaged/SEN students. Year Group aligned to 
key events and tasks for the academic year such 
as assessment/mock weeks, grade card reports 
with specific reference to the support of PP/Dis-
advantaged/SEN students and their Parents/Car-
ers. 
Heads of Year and Year Managers work closely 
with departments to ensure PP/SEN students se-
lected for intervention sessions have high rates of 
attendance. 
Timely identification of all Year group cohorts for 
intervention and support, based upon intake data, 
start of year data and ongoing performance data 
at each key in with particular reference to under-
pinning performance data. 
 

Ofsted 2013: “Where schools had suc-
cessfully begun to narrow the gaps in 
achievement... reflected on ways in 
which they could better sup- port 
older pupils to study inde- pendently 
outside of the school day” Mentoring 
EEF: 
‘Some studies have found positive im- 
pacts for pupils from disadvantaged 
backgrounds’. 
(Teaching and Learning Toolkit, 2021) 

3, 4 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £375,000 (from PP funding) £57,600  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Adoption of a cognitive 
behavioural therapy (CBT) 
intervention for specific pupils 
who require support with 
regulating their behaviour and 
emotions. 

There is evidence to suggest that CBT can have a 
high impact on risk behaviours and behavioural 
difficulties: 

Cognitive Behavioural Therapy - Youth 
Endowment Fund 

EIF’s report on adolescent mental health found 
good evidence that CBT interventions support 

5 

Year 11 Raising Achievement Plan in place. 

Actions within this plan to raise the achieve-
ment of Year 11 PP/Disadvantaged/SEN  
students include: 

Mentoring Programme for a small number of 
targeted students. Compulsory Period 7 
study and revision programme. 

Additional subject revision sessions run pe-
riod 7s after school. 

Monday/Wednesday/Thursdays at 2.40pm. 
All Y11 students have the opportunity to at-
tend across all subjects. 

Holiday Revision Sessions. 

Additional blocks of teacher led sessions at 
February half term, Easter and May Half 
Term. 

Hire of Premises. 

Additional Teaching Resources/Repro-
graphics. 

Revision study packs to include revision 
guides provided for KS4 pupils To comple-
ment other revision support and further aid 
student independent study. 

Year 10 Raising Achievement Plan in place 
from Easter. 

Overseen by HoKS4 

 

  

*Contingency fund for acute issues. Based on our experiences and those 

of similar schools to ours, we have 

identified a need to set a small 

amount of funding aside to respond 

quickly to needs that have not yet 

been identified. 

ALL 

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
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This includes training for school 
staff, collaboration with our local 
behaviour hub and teacher 
release time. 

young people’s social and emotional skills and 
can reduce symptoms of anxiety and depression:  

Adolescent mental health: A systematic review 
on the effectiveness of school-based 
interventions | Early Intervention Foundation 
(eif.org.uk) 

Embedding principles of good 
practice set out in DfE’s 
Improving School Attendance 
advice. 

Increased time allocation of 
dedicated EWO from Clennell 
Education solutions to 1FT. 

Close monitoring of attendance 
and punctuality of 
PP/Disadvantaged/SEN 
students, particularly those at 
risk of being persistent absentees 
by Heads of Year and Year 
Managers. 

‘Risk list’ of 
PP/Disadvantaged/SEN students 
in place for all year groups. 

Intervention strategies in place to 
include early intervention from 
the EWO for those causing 
concern. 

The EWO has a ‘hard to reach’ 
cohort. 

Effective and timely 
communication of concerns to 
parents. 

Students arriving persistently 
very late (e.g. break time) to be 
issued with truancy comment as 
well as late comment. 

Heads of Year, Year Managers, 
and Attendance Officer work 
together collaboratively with the 
EWO to promote good 
attendance for PP students. 

Attendance Safeguarding in 
place. 

Key strands overseen by a 
member of the Senior Leadership 
Team; Director of KS4 (Pastoral), 
Director of Student Support & 
Director of Student Progress 
(December 2022 prior to SLT 
restructure). 

The DfE guidance has been informed by 
engagement with schools that have significantly 
reduced persistent absence levels. 

In terms of JPA specific evidence: 

Internal attendance data shows that statistically 
attendance rates are lower for 
PP/Disadvantaged/SEN students than for non- 
PP/Disadvantaged/SEN students for all Years 
groups 7 – 11. Clear correlation between high 
levels of attendance and high levels of 
attainment.  

 

6 

Tailored CEIAG provision for all 
PP/Disadvantaged/SEN 
students. Provide guidance and 

EEF: 

 

7 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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access to opportunities such as 
trips, events and progression 
opportunities, aspirational 
progression pathway visits, visits 
to employers, local colleges and 
universities. Offer a Higher 
Education information 
opportunity to all 
PP/Disadvantaged/SEN students 
at some point in Years 7 – 11. 

Close monitoring of all 
PP/Disadvantaged/SEN potential 
NEETs. 

Funded EDT Careers 
appointments for all non- 
targeted Year 11 
PP/Disadvantaged/SEN students 
as part of their transition at KS4. 

Careers Leader Consultant in 
place. Careers manager in place. 

Overseen by Director of Student 
Progress (December 2022 prior 
to SLT restructure). 

The following principles from EEF inform our 
practice at JPA. 

 

To meet their aspirations about careers, 
university, and further education, pupils often 
require good educational outcomes. Raising 
aspirations is therefore often believed to 
incentivise improved attainment. 

 

The approaches that can be used are diverse. 
Some aim to change aspirations directly by 
exposing children to new opportunities and 
others aim to raise aspirations by developing 
general self-esteem, motivation, or self-efficacy. 

 

(Teaching and Learning Toolkit, 2021) 

Behaviour support: 

PRAISE CODE in place. 

Heads of Year and Year Manager 
to intervene with all 
PP/Disadvantaged/SEN students 
promptly and effectively. 

Formalised behaviour support for 
identified 
PP/Disadvantaged/SEN 
students. To have a clear focus of 
who the Head of Year or Year 
Manager is providing long-term 
support for and strategically plan 
for these groups long term. 

Provision in place for ‘at risk’ 
students (with a particular focus 
upon PP/Disadvantaged/SEN 
students). 

Full time Behaviour Support 
Officer in place to work with 
identified students. 

Heads of Year and Year Manager 
to support consistent use of the 
Praise Code for ‘at risk’ 
PP/Disadvantaged/SEN students 
by monitoring planner comments 
for those students regularly. 
Senior staff to show due 
consideration of 
PP/Disadvantaged/SEN status 
when deciding upon the 

EEF: 

Behaviour interventions seek to im- prove 
attainment by reducing challenging behaviour in 
school. This entry covers interventions aimed at 
reducing a variety of behaviours, from low-level 
disruption to aggression, violence, bullying, 
substance abuse and general anti-social activities. 
The interventions themselves can be split into 
three broad categories: 

 

Approaches to developing a positive school ethos 
or improving discipline across the whole school 
which also aim to support greater engagement in 
learning; 

Universal programmes which seek to improve 
behaviour and generally take place in the 
classroom; and 

More specialised programmes which are targeted 
at students with specific behavioural issues. 

 

The average impact of behaviour interventions is 
four additional months’ progress over the course 
of a year. 

Evidence suggests that, on average, behaviour 
interventions can produce moderate 
improvements in academic performance along 
with a decrease in problematic behaviours 

(Teaching and Learning Toolkit, 2021) 

8 
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appropriateness and length of a 
fixed term exclusion where 
possible within the PRAISE 
CODE. Use of Internal Exclusion 
in lieu of FTE (where appropriate) 
for identified PP/Disadvantaged 
/SEN students. Alternative 
Provision in place for 
PP/Disadvantaged students 
identified as at risk of long term 
FTE to prevent PEX. 

NUFC intervention. 

Overseen by Director of KS4 
(Pastoral) (December 2022). 

Social and emotional learning 
(SEL) 

Interventions to improve pupils’ 
decision-making skills, interaction 
with others and their self- 
management of emotions. 

Dedicated Year Teams with 
specific responsibility to support 
the health and wellbeing of all 
students in their year group. 

Dedicated Wellbeing team. 

The three types of SEL 
intervention at JPA are: 

School-level approaches to 
developing a positive school 
ethos, which also aim to support 
greater engagement in learning. 
PRAISE CODE, Tutor time & 
Assembly programme. 

Universal programmes which 
generally take place in the 
classroom with the whole class. 
Citizenship (KS3) and personal 
Development (KS4). 

More specialised programmes 
which use elements of SEL and 
are targeted at students with 
particular social or emotional 
needs. 

Mental Wellbeing Support 
through internal systems and 
support and external agencies: 

Full time school counsellor. 
Streetwise. 

School Health. 

(List not exhaustive). 

Key strands overseen by a 
member of the Senior Leadership 

Evidence suggests that children from 
disadvantaged backgrounds have, on average, 
weaker Social Emotional Learning skills at all ages 
than their more affluent peers. These skills are 
likely to influence a range of out- comes for 
pupils: lower SEL skills are linked with poorer 
mental health and lower academic attainment.” 
Alongside academic outcomes, SEL interventions 
have an identifiable and valuable impact on 
attitudes to learn- ing and social relationships in 
school. The average impact of successful SEL 
interventions is an additional four months’ 
progress over the course of a year. 

(Teaching and Learning Toolkit, 2021 

5 
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Team; Director of KS4 (Pastoral) 
& Director of Student Support. 
(December 2022). 

Year 6 – 7 Transition support: 

Continue with the well-
established transition 
arrangements developed within 
the Ouseburn Learning Trust and 
other Primary schools that Year 6 
students are transferring from so 
that we have a detailed 
knowledge of 
PP/Disadvantaged/SEN students’ 
strengths and needs for 
September planning. 

Continue with transition 
meetings with feeder Primary 
schools’ pastoral staff for 
handover of information, with 
specific focus included on 
PP/Disadvantaged/SEN 
students, including barriers to 
learning and parental 
engagement. 

Year 6 Summer School for 
targeted PP/Disadvantaged/SEN 
students prior to joining JPA in 
Year 7. 

Key strands overseen by a 
member of the Senior Leadership 
Team; Director of KS4 (Pastoral), 
Director of Student Support & 
Director of Student Progress. 
December 2022 pending SLT 
restructure. 

On average, evidence suggests that pupils who 
attend a summer school make approximately 
three additional months’ progress compared to 
similar pupils who do not attend a summer 
school. 

(Teaching and Learning Toolkit, 2021) 

All 

Daily breakfast club. 

To provide a daily breakfast for 
identified 
PP/Disadvantaged/SEN 
students. Promote positive 
interactions between the staff 
and the students. 

Year Team information reports that many of 
these students do not have a breakfast at home 
and often arrive at the school building before 
7:30am 

5 

NEMCO music support in place. 
Uniform assistance in place. 

Financial support for trips and 
educational visits in place. 

General hardship funding and 
other financial support. 

Financial assistance is in place to 
support PP/Disadvantaged 
students as and when identified. 

PP/Disadvantaged/SEN students studying GCSE 
Music and PP/Disadvantaged/SEN students in 
KS3 can often not afford Music lessons. 

Motivational and enrichment trips are supported 
for PP/Disadvantaged/SEN stu- dents where 
cost is prohibitive. 

All 

To improve 
communication/interaction with 

The average impact of the Parental engagement 
approaches is about an additional four months’ 

9 
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Parents/Carers of 
PP/Disadvantaged/SEN 
students. 

SchoolCloud Parent/Carer 
evening software purchased. 
Strategy meeting to further 
enable parent/carers of 
PP/Disadvantaged/SEN students 
to engage. Hybrid model 
introduced to support preference 
of parent/carers face-to-face or 
online. 

Attendance at subject 
parent/carers evening and 
parental engagement evenings of 
PP/Disadvantaged/SEN students 
closely monitored, with identified 
staff relentlessly contacting 
home to Parents/Carers to 
encourage/facilitate attendance. 

Increased postal home to 
PP/Disadvantaged/SEN 
Parents/Carers in addition to 
email/text message. 

Text/VLE/Frog Parental/email 
contact admin support. 

Translation of key information 
into the home language of 
parent/carers. 

Overseen by Director of Student 
progress & Director of Student 
Support (EAL parent/carers 
home language). December 2022 
structure. 

progress over the course of a year. There are also 
higher impacts for pupils with low prior 
attainment. 

The EEF has tested a number of in- terventions 
designed to improve pu- pils’ outcomes by 
engaging parents in different types of skills 
development. The consistent message from 
these has been that it is difficult to engage 
parents in programmes. By contrast, a trial which 
aimed to prompt greater parental engagement 
through text message alerts delivered a small 
posi- tive impact, and at very low cost. (Teaching 
and Learning Toolkit, 2021 

Focus upon supporting all 
students (with a specific focus 
upon PP/Disadvantaged/SEN 
students) with remote learning if 
or when required. 

Staff & student training. Teaching 
resources. 

Laptops. 

Cameras. 

Student surveys indicate that PP/Dis- 
advantaged/SEN students have more lim- ited to 
access to ICT hardware at home. Where there 
are laptops/com- puters at home these are often 
shared amongst a number of siblings. 

All 

Contingency fund for acute 
issues. 

 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set a 
small amount of funding aside to respond quickly 
to needs that have not yet been identified. 

All 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

 

We have analysed the performance of our school’s disadvantaged pupils during the 2021/22 academic 

year using key stage 4 performance data and our own internal assessments. 

For 2022, the Progress 8 score (which is a measure of how much progress pupils at this school made 

across 8 qualifications between the end of KS2 and the end of KS4, compared to other similar pupils 

nationally) for our disadvantaged pupils is much improved from 2021 (See JPA Website Actual Results 

Trends).  For Attainment 8 (which is a measure of GCSE attainment across 8 subjects) is much improved 

from 2021 (See JPA Website Actual Results Trends).   See DfE guidance for more information about KS4 

performance measures.  

DfE has strongly discouraged comparison of a school’s 2022 performance data with results in previous 

years. The impact of COVID-19 makes it difficult to interpret why the results are as they are. In addition, 

2021 changes were made to GCSE and A level exams in 2022, with adaptations such as advance 

information for pupils and grading that reflected a midway point between grading in 2021 and 2019.  

Key stage 4 data and our internal assessments suggest that the progress and attainment of the school’s 

disadvantaged pupils has improved since 2022 (See JPA Website Actual Results Trends).   

Our assessments demonstrated that pupil behaviour improved last year, but challenges around 

wellbeing and mental health remain significantly higher than before the pandemic. The impact on 

disadvantaged pupils has been particularly acute. 

Although above national figures, persistent absence among disadvantaged pupils remains higher than 

their non-disadvantaged peers and percentage attendance is lower than their non-disadvantaged peers. 

Although narrowing, we recognise this gap remains which is why raising the attendance of our 

disadvantaged pupils is a focus of our current plan.      

Externally provided programmes  

Programme Provider 

Wellbeing Programme. Steps to Success 
Programme 

Newcastle United (NUFC) Foundation 

Level 6 Guidance interviews EDT 

Streetwise wellbeing programme Streetwise 

 

 

 

https://www.gov.uk/government/publications/progress-8-school-performance-measure

